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• To enhance teachers’ capacity to adopt effective teaching strategies that guide 
students to learning grammar in meaningful context and make connections between 
language forms and functions

• To introduce approaches and strategies that facilitate students’ exploration and 
application of grammar, enhancing their ability to use appropriate language items and 
structures to communicate the intended meaning, and deepen their understanding of 
how grammar affects the coherence, tone, style and register of the texts

• To provide suggestions on designing, selecting and adapting resources and activities 
for the learning, teaching and assessment of grammar

Workshop Objectives



• Grammar is an essential component of language learning.

• “a knowledge of what words can go where and what form these words 
should take” (Harmer, 2015, p. 32)

• “the way words are put together to make correct sentences” (Ur, 2012, p. 
76)

• “a nourishing resource that will strengthen students’ learning of the 
language” (Burns, 2011, p. 76)

What is Grammar?



• Four major senses of grammar (Weaver, 1996):

1. Grammar as prescriptions for how to use structures and words

2. Grammar as a description of syntactic structure

3. Grammar as rhetorically effective use of syntactic structures

4. Grammar as the functional command of sentence structure that enables us 
to comprehend and produce language

What is Grammar?
Communicative 
functions (e.g., 
inform, argue, 

persuade)

e.g., tone, 
style, register



Grammar:
What does the EDB say?

https://www.edb.gov.hk/attachment/en/curriculum-development/kla/eng-edu/references-resources/SN5_Grammar.pdf

https://www.edb.gov.hk/attachment/en/curriculum-development/kla/eng-edu/references-resources/SN5_Grammar.pdf




Grammar Teaching Approaches



Task-based Grammar Learning



Major Grammar Teaching Approaches

Deductive 
approaches

Inductive 
approaches



• Key principle: Introducing and explaining grammar structures within 
meaningful, real-life situations or texts, rather than teaching them in 
isolation through abstract rules or disconnected examples ➔ Understand 
both the form and function of grammatical structures

Presenting Grammar in Context



• Rule-based teaching, limited opportunities 
for discovery or noticing

• Overemphasis on form over meaning
• Overemphasis on sentence-level grammar
• One-size-fits-all explanations (e.g., use will

for future events)

• Isolated mechanical drills
• Sentence-level decontextualised exercises
• Activities without a real-life context or 

purpose

Common Problems with Textbooks

• Students can’t use grammar 
communicatively

• Weak transfer to real-world 
contexts

• Mechanical accuracy, low 
fluency

• Students may perform well in 
written drills but struggle with 
spontaneous speaking or writing

• Passive learning

Adapt textbooks 
to facilitate 

student learning!



Suggestions and Implications for Grammar Teaching
Learners

• Replace the textbook’s example sentences with ones that feature your students’ favorite celebrities, local places, school events or pop 
culture references

• Before introducing the textbook’s grammar explanation, give students a snippet from a popular song, social media post or clip from 
Netflix that they like and have them identify the target grammar structure in a real, engaging context

• For students who need more practice, increase the number of examples or add visual supports or sentence starters

• For advanced learners, reduce the number of basic drills and instead assign a mini-project where they must use the grammar to achieve 
a goal (e.g., create a survey and present the results)

Texts and Activities

• After the controlled / mechanical practice in the textbook, add a critical thinking task. For example, after practising comparatives, have 
students design a better school cafeteria menu or create a winning sports team using comparisons to justify their choices (“This player 
is more strategic than that one...”)

• Bring in authentic texts (e.g., grammar errors from online comments, headlines, lyrics or ad slogans) and have students correct or 
analyse them

Textbook Quality

• Present the grammar components in a more engaging order: Start with several authentic examples, let students deduce the rule, then 
present the textbook’s explanation for confirmation, and finally do the practice exercises

• If the textbook uses artificial contexts (e.g., “Peter writes letters to his grandmother”), use other real-life contexts like giving advice on a 
social dilemma, comparing smartphone features or summarising a trending YouTube video



Form, Meaning & Use



Which Error Matters Most?

Example 1 Example 2 Example 3

A: Where do you live?
B: I lives in the city center.

A: What are you doing tomorrow?
B: I went to the cinema with my friends.

A: Teacher, close the window!

• All three examples are “grammatically” problematic in some way.

• Identify the problem in each example. Rank them from most serious to least serious 
for communication.

• Which should be corrected immediately vs. postponed for later? Why?

• In your own teaching, which kind of error do you tend to focus more on?



Grammar teaching is not (just) about eliminating all 
errors, but about helping learners express intended 

meaning appropriately and understand others 
clearly. It should prioritise the types of errors that 

impede understanding or appropriateness in real-life 
communication.



Form, Meaning & Use

Form

Meaning 

Use
Form

Structure and accuracy
(How it is built)

Meaning
Semantic content and clarity
(What it means)

Use
Pragmatic, appropriacy and 
communicative competence
(When and why it is used)



• Knowing form ≠ Knowing meaning and use in authentic discourse

• Knowing form ≠ Communicating the intended meaning

• “… the FMU distinction is a useful guide to help teachers decide the focus of their 

lessons as well as how to describe and explain grammar to students” (Crawford, 

2020, p. 10)

• “Grammaring” as a “fifth skill”: “the ability to use grammar structures accurately, 

meaningfully, and appropriately” (Larsen-Freeman, 2003, p. 143)

Form, Meaning & Use



Teaching Grammar as a Set of 
Choices



• Grammar: A meaning-making resource

• Teaching grammar: Develop students’ ability to choose and use the right forms for 

communication ➔ Produce texts and express meanings in real-world contexts

• Grammar tasks should show learners that grammatical choices create different 

meanings and shape the tone of communication.

• Communicative purpose and intended meaning determine which grammatical 

form to use.

Teaching Grammar as a Set of Choices

https://www.edb.gov.hk/attachment/en/curriculum-development/kla/eng-edu/references-resources/SN5_Grammar.pdf

https://www.edb.gov.hk/attachment/en/curriculum-development/kla/eng-edu/references-resources/SN5_Grammar.pdf


Teaching Grammar as a Set of Choices

Give me a pen.

Can I borrow a pen?

Could I possibly 
borrow a pen?

I was wondering if I 
might borrow a pen.

How do they differ?

Scenario:
Asking a classmate 
to lend you a pen



Teaching Grammar as a Set of Choices

Tom broke the 
window.

The window was broken 
(during the game).

Scenario:
Explaining why a classroom 

window is broken

How do they differ?



Teaching Grammar as a Set of Choices

The principal walked onto 
the stage silently.

Silently, the principal 
walked onto the stage.

Scenario:
Describing a surprising 

event

It was the principal who 
walked onto the stage.

How do they differ?



• We base our language / grammatical choices on three key considerations:

1. Purpose (Why am I writing this?)

2. Audience (Who am I writing this for?)

3. Form (What kind of writing would be appropriate?)

Teaching Grammar as a Set of Choices



• Register: The specific language used in a particular social context and by a specific 

group or profession (e.g., legal, medical or scientific) when talking or writing about 

their own field of interest and expertise

• For example, a doctor is likely to use the medical register differently depending on 

the audience (e.g., writing for peers in a medical journal vs. giving a lecture to first-

year medical students vs. explaining a diagnosis to a patient)

• Register is created by how language and grammar are used.

Teaching Grammar as a Set of Choices

(Barton & Shackleton, 2019)



● “All meaning is made by contextualization; the actual occurrence-meaning, use-meaning or 

text-meaning of a word or phrase depends entirely on its contextualization” (Lemke, 1988, p. 

165)

Importance of Context

Context

Context of 
situation

Context of 
culture

Schemata, beliefs, ideas, 
ideologies, worldview and value 
systems constructed in language

Features that are relevant to the 
speech that is taking place (i.e., 
field, tenor and mode)



Key Words

How do you usually explain / illustrate 
these concepts to your students?



• The concepts of tone, style and register cannot be taught or understood 

fully at the sentence level. They are text-level phenomena.

• Tone, style and register are the cumulative result of repeated grammatical 

choices made across a text.

Sentence-level Grammar → Text Grammar



• Sentence-level: The modal “could” is more polite than “can” (A rule about a single word)

• Text-level: Consider a job application letter. How does the consistent use of formal modals 

(“would”, “might”, “could”), passive constructions, polite lexical choices, etc. create a tone of 

respect and professionalism throughout the text? (An analysis of a pattern for communicative 

effect)

• Sentence-level: Avoid contractions in formal writing (A rule)

• Text-level: Compare a text message chain between friends vs. official school newsletter in 

terms of pronouns, sentence completeness, vocabulary, use of slang/abbreviations, etc. How 

do these systematic grammatical choices across the entire text establish a formal / an informal 

register? (Register is a consistent pattern of choices, not a single switch)

Sentence-level Grammar → Text Grammar



Sentence-level Grammar vs. Text Grammar
Sentence-level Grammar (Traditional Grammar) Text Grammar (Functional Grammar)

Grammar is taught at the level of the word and the sentence. Grammatical patterns are observed in the context of whole texts.

Grammar as a set of rules. It is concerned with the form and 
structure of language.

Language as resource for making meaning. It is based on the functions that 
language serves in our lives. It is concerned with how language has evolved in our 
culture to enable us to do things. 

Grammar use is correct or incorrect. Grammar is a system of choices (though accuracy is also encouraged). 

Context is irrelevant. Grammar rules and structures are seen 
as generic in all situations.

The choices we make vary according to the context (e.g., purpose, audience, 
topic, mode of communication).

An explicit knowledge of grammar allows us to parse 
sentences and name the parts of speech. 

An explicit knowledge of grammar provides us with tools for exploring texts – to 
investigate and critique how grammar is involved in the construction of meaning.

It is a grammar of the written language. Looks at how written texts differ from spoken texts (and from visual texts).

The focus is often on individual words – the ‘parts of speech’ 
– simply as a naming exercise.

The focus is generally on ‘chunks of meaning’ (sentences, clauses, groups and 
phrases) and their function rather than discrete words.

Grammar is taught out of context as an end in itself. Grammar is learnt in the context of authentic, purposeful curriculum tasks to 
enhance learning.

Grammatical exercises usually use ‘idealised’ sentences 
constructed to teach a particular rule.

Authentic texts are carefully chosen to exemplify relevant grammatical points.

(Derewianka, 2025)



Teaching grammar 
(and vocabulary) 

through text types



https://www.edb.gov.hk/att
achment/en/curriculum-

development/kla/eng-
edu/references-

resources/SN1_Interface.pdf

https://www.edb.gov.hk/attachment/en/curriculum-development/kla/eng-edu/references-resources/SN1_Interface.pdf


Major School Genres

Narrative Recount
Information 

report

Procedure Persuasion Explanation



Genre-based Approach: The Teaching-Learning Cycle

(de Oliveira & Smith, 2019; Derewianka & Jones, 2016; Humphrey, 2017; Humphrey & Feez, 2016; Hyland, 2007)

1. Building the 
context or field

2. Modelling the 
text (or 

deconstruction)

3. Guided 
practice (or joint 

construction)

4. Independent 
construction

Scaffolding: Engage, Explore, Explain, Extend

1. Understanding the role of texts in our culture 
and building shared understanding of the topic

2. Using model texts to focus explicitly on the 
structure and the language of the text, how 
language choices work to shape meaning, and 
to build a metalanguage

3. Teachers and students jointly constructing a 
text

4. Students’ independent writing or approximation 
of the genre



• Study the extracts and try to guess the intended audience, purpose and 

context.

• What linguistic features support your guess? How do these features serve 

the text’s purpose?

• What strategies can you employ to help your students notice these 

linguistic features?

Understanding Levels of Formality





Formal Objective Precise Technical





https://www.edb.gov.hk/en/curriculum-development/kla/eng-
edu/references-resources/Academic-Eng/home.html

https://www.edb.gov.hk/en/curriculum-development/kla/eng-edu/references-resources/Academic-Eng/home.html


• Deductive vs. inductive approaches to grammar teaching

• A text-based approach to illustrate target grammar items inductively ➔ Noticing and 
active processing through comprehensible and meaningful input

• Form, meaning and use ➔ Teaching grammar as a set of choices

• How grammar affects the coherence, tone, style and register of the texts

• Genres and text deconstruction

• Instructional strategies (e.g., The Teaching-Learning Cycle)

Summary
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